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ABSTRACT 

A project designed to serve two purposes in serving 
urban children is described.. The purposes are: (1) to provide 
preschool education based on Sesame street viewing, and (2) to 
provide an experimental framework to evaluate three possible 
approaches of parental involvement which might further enhance the 
gains of children viewing Sesame Street. The project consists of 
three study components, each representing a different method of 
parent involvement, six viewing centers were established- -two center.^ 
per component. The two centers in Component I have a program 
utilizing "parents in the school setting," "Parents with social work 
aide service" are enrolled in the centers of Component II. component 
III is a home base project, in which the centers serve only as 
central meeting and resource areas. This report- documents the 
activities of the Preschool for Urban Project during its' first 
operational year. The participants in ail three study components 
consisted of parent-chiid pairs. All data analyses are based upon 
those children and parents for whom both pretest and posttest data 
were available and acceptable, (CK) ' .--^ 
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Historical Background and Program Descriptio n 

>^ 

During the fall of 1969 the widely acclaimed television show, 

^ ^ Sesame Street, was introduced and subsequently became one of the most 

CD 11 ^ 

talked about innovations in preschool education. Parents reported tha^ 

CD 

tiJ their children wer3 indeed learning their "letters" and "numbers' as 

well as a variety of other concepts. Initial research evaluation efforts 
conducted by Educational Testing Service confirmed the fact that children 
viewing Sesame Street made gains in the show's goal areas not made by 
their noaviewing counterparts. Subsequently, parents and educators be- 
came interested in ways to further enhance these gains. 

With TitDe III funding, the Minneapolis Board of Education pro- 
posed the Preschool for Urban Children Project; this project was designed 
to serve twc purposes~l) to provide preschool education based on Sesame 
Street viewing, and 2) to provide an experimental framework to evaluate 
three possible approaches of parental involvement which might further en- 
"^'^ ^ hance the gains of children viewing Sesame Street. 

The project consists of three study components. Each component 
represents a differenl irethod of parental involvement. Six viewing centers 
were es tab] ishcd— two centers per component. The two centero in Component T 
have a program utili;^in;> "parents in the school setting." Each child Is 
accompanied to s^\-.ooi in the rooming by a parent or t\..nily members. Ihese 
parents sur.c n^ ^.l^iSor^-or:. aides urreler tlie supervision of a teacher. With 
uheir child thev have breakfasL, view Sesar.e Street, work on follow-up mate- 
rials, and oe cao JLOna 1 1 V Lake fi«^^la cri p^^.""''' 
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"Parents with social work aide service" are enrolled in the 
centers of Component II, As in Component I, the children view Sesame 
Street daily at the centers, participate in follow-up activities and 
field tr-'os', and are served a breakfast. Their parents, however, do 
not serve as classroom aides. Instead, they meet together weekly; 
their primary means of communications about home follow-up experiences 
is through frequent contact with a social worker or aide. 

Component III is a home based project. The centers serve only 
as central meeting and resource areas, "Parental involvement in the 
individual home attempts to develop a "parental teaching style," The 
parents and their children view Sesame Street together, and the parents 
attend weekly meetings to learn about appropriate follow-up activities 
and materials. The centers in this component, as in Components I and II, 
do however provide the children with field trip experiences and additional 
support services involving health care. 

Ibis report documents the activities of the Preschool for Urban 
Children Project duri-ig its first operational year, July 1971- June 1972. 
The project proposal was accepted in the summer of 1971, During the late 
summer and early fall the centers were designated, staffed and equipped. 
Children were selected and pretested in October and all components were 

peralional at the beginning of the Sesame Street program year in November. 
Project actLviiios continued until early June with posttesting occurring 
at the end of May. ^ 
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Participants 

The participants in all three study components consisted of 
parent-child pairs. The project proposal specified the t each viewing 
center would have a maximum enrollment of 17 children participating 
with their parents. As with any on-go:ng project of this nature, en- 
rollment decreased over the first operational year; new participants 
were not selected to replace the original children and parents as they 
left the program. Therefore, all of the participants were selected in 
the fall of 1971. The pretest iHstruments were then administered to 
the c^hildren and parents. Attendance data continued to monitor 
enrollment during the year. , All data analyses in this final report are 
based upon those children and parents for whom both pretest and ^^osttest 
data were available and acceptable. Table 1 presents a descriptive cat- 
egori^^ation of these study children. 
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Personnel 

This project consisted of a limitec number of professional staff 
who provided administrative, instructional and support services. The 
project director had one secretary; they were the' only administrative 
staff members. The instruction-^] team consisted of five teachers, two 
at each center in Components I and II, and one teacher for both Component 
III centers. One part-txme nurse, two social workers, six social work 
aides, and four teacher-aides provided support services. Others on the 
budgeted staff included all Component I and III parents who were paid on 
the basis of their attendance and participation as "teacher-aides." 
Component II parents were not part of the paid staff since their children 
attended the centers alone; their "day care" was considered to be com- 
pensation in lieu of .'>-tual cash payment. However, because of the Com- 
ponent II parent involvement iu home follow-up activities, they would 
certainly be considered staff "teacher aides." 




Physical Arrangements 

Through school decentralization, the Minneapolis schools are 
grouped in two "pyramids" of geographically related schools. The Pre- 
school for Urban Children project took advantage of this pyramid struc- 
ture in locating the viewing centers. Each study coirfponent consisted 
of two such centers: one center in the North Pyramid and one in the 
South Pyramid. The centers were located in elementary school buildings 
with the study families coming from the same elementary district as the 
schools 's pupils. Component I centers were located at Adams and Harri- 
son schools, Component II centers were at Greeley and Hawthorne schools, 
and Clinton and WillarJ were the sites of Component III centers. 

Component I centers had two rooms allocated to them; one room' 
was for the children to meet and vi^. Sesame Street and one vas for the 
parents* daily meetings. Centers for Component IT had a room for child 
viewing and follow-up activities. Component III centers had a room for 
parents' meetings and administrative activities. The children's rooms 
were equipped with television sets, play materials, and tables and chairs; 
they appear similar to a typical nursery school setting. 
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Summar y 



This report covers the first ye^^r of a proposed three-year 
demonstration project, titled Preschool for Urban Children. Funded 
by Title III, ESEA, the project served 97 children. This project 
was developed to examine which of three al^ternatives stimulated the 
greatest gains in achievement for chilaren viewing th'^ television 
show Sesame Street. Three project components reflect the varying 
instructional approaches: "parents in the school setting," "parents 
with social work aide service," and "parent involvement in the indi- 
vidual home. " 

The study children were enrolled in six viewing centers. 
IVo centers comprised each of the study components. All of the com- 
ponents had an achievement objective which specified that children 
enrolled during the first year would gain 25 percent in raw score 
between pre- and posttest administrations. In addition, specific 
attendance and instructional goals were specified by component. 
The evaluation of yoal attainnenl in theso areas is reported for 
each corporent separate ly . 

Five Sesare St reel Cognli ive Tt^sts (Lu^ : tors , N"ur:'bc-rs , Re- 
lational Terras, Sorting S'ulls, and Classification Skills) were 
the rajcr c.t r \\i ini>t:iL.r/^:n s u^^cu for liie cvaliutio/. of ci^.ild 
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was divided into 25 subtests. Complete analysed of data were 
possible for only 79 children for whom acceptable pretest and 
posttest data was obtained. Achievement gainc for all children 
combined showed that they gained more than 25 percent in raw 
score between pre- and posttesting on 23 of the 25 subtests. 
Data analyses by component reflect similar raw score gains. 
Component I, however, had lower pretest scores on 17 subtests 
but had higher gain scores than either Components II or III on 
12 subtests. In addition, Component I met the project product 
goal requiring a 25 percent or greater gain on 23 of the subtests; 
Components II and III met the objective on 22 subtests. Other 
results showed that girls had slightly higher pretest, posttest 
and gain scores; children ' with a high attendance rate had higher 
gains on 19 of tiie subtests; and those who dropped the program 
after an average of 3.9 months, only met the product objective 
with a 2S percent or greater gain on 16 of the subtests v;ith the 
amount -of gain on these subtests not as great as the gain achieved 
by those who remained in the program. Further analyses using data 
from subsequent project years will be necessary to discover if 
these initial differences are substaatiated . 

Other project goaJs for attendance and instruction are spe- 
cific to each conponent, althoui>;a similarities in the objectives 
exist. Parent attendance data shoved th^t no cor.poncnt had parents 
n^eetinc this objective; ihi- ^:cal, !:c;;evcr vas set unreal i sticaJ ly 
hi^\h and r.as bc^r. ^cdifi-J f >r tic s-.ccnd jrojocl >ear. C^-.^orciM I 
had the hi^'^-est lat^ of parent attendance • ^'tl. percent of the 

parents at t c:. ! : 9^ . I : r . .rv c: ch^.iulcd : .^t:r,\<:, ; 
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95 percent attendance rate was attained by 13.8 percent of Component 
1 parents who attended the viewing centers daily with their children^ 
Similarly, neither Components I or II met their objectives requiring 
the parents to work on follow-up materials with their children a spec- 
ified amount of time. However, Component III parent reaction to de- 
veloping a "parental teaching style" more than met the objective spec- 
ifying an average rating of at least, 3 on a 5 point scale: the average 
rating at mid-year was A. A and it was again A. A at the conclusion of 
the year. Evaluation records also showed that breakfasts were pro- 
vided as specified to all Component I and I"^ children wanting break- 
fast. The project nurst^ also 'provided complete health care including 
extci-sive follow-up activities where necessary. 



r^rogni^.ing the difficulties in initiating any project cf 
this kind, the evaluator feels that the Preschool for Urban Chil- 
dren Project has had a good beginning. Although most of the process 
objectives were not met, this cannot be the final measure of success, 
especially during the first operational year. The project was im- 
plemented as designed and presented in the project proposal . In 
spite of the constraints of tirre and inexperience the major prod- 
uct goal for child cop.nitive c*l1. ievement was met (with the excep- 
tion of two miner subtests). It is fe] that the project staff 
acted with integrity for the good of the project anc' rrost impor- 
tantly for the good of tht' parents and children they wtrre <=erving. 




With these comnenrs in mind the following recommendations 



All project staff positions should be filled by 
the end of August. 

All parent-child recruitraent should be completed 
by the end of September. 

All centers should be operational by mid-October. 

Fxforts should be m de to explore ways of in- 
creasing the parent attendance rate. 

More extensive and timely use should be made of 
appropriate follow-up materials. 

The weekly staff communication conferences 'should 
be continued. 



are offered: 
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